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Proposal Summary:

The Department of Middle, Secondary and K-12 Education proposes to add a course to the College of Education’s Ph.D. program in Curriculum and Instruction - Urban Education which will address educational reform as it applies to urban schools. This course will examine educational reform with a particular focus on No Child Left Behind (NCLB), Effective Schools, Success for All, and other current and past reform movements as they have impacted urban education. The course will be a part of the specialization offerings for doctoral students in the Urban Education strand. 

Proposed Course Description: 

This course will explore the history of school reform in America since 1954, the landmark Brown v. Board of Education Supreme Court case, the antecedents and current elements of NCLB and examine reform at the local, state and national level as they relate to urban schooling. Students will be expected to explore and analyze NCLB from the perspectives of its proponents and its critics; to become aware of the current campaigns proposing alternatives to NCLB and become familiar with the myriad reforms currently affecting urban schools in the Charlotte-Mecklenburg School District (CMS) as well as major urban districts such as Philadelphia and Chicago.
Proposed Catalog Copy:

EDCI 8314. Urban Educational Reform. (3) This course will explore the educational reform movements since 1954, the landmark Brown v. Board of Education Supreme Court case. The major focus will be on the current federal legislation, No Child Left Behind, as well as state and local reform as they impact urban schooling.
Justification

Understanding the history of education reform and its manifestations at the local, state and national levels is an essential component of urban education. Perhaps at no time in history has educational reform had more of an impact on schools, particularly urban schools. The impact of NCLB can be felt in every classroom. It is critical that anyone who proposes to improve the quality of education for students in urban schools be well versed in the legislation that affects almost every aspect of schooling. It is also critical to understand the history of reform in our country to be able to understand the significance and limitations of current reform both at the local, state and national levels. With the plethora of reform models active in the urban schools in CMS and other districts, it is necessary to closely examine the variety of models, their theoretical frameworks, their goals and evidence of success.
The course has no pre-requisite. 

The proposed course numbering is consistent with doctoral work leading to a Ph.D. The course requirements and workload are doctoral level. In addition to doing relevant readings, students will lead classroom discussions, do presentations, and write scholarly papers. The course will improve the scope and quality of the Urban Education program because it provides students with the background and core knowledge that is needed in the field. 

Impact

What groups of students will be served by this proposal?

This course will serve doctoral students in the College of Education, and more specifically, the Curriculum and Instruction Urban Education program. 

What effects will this proposal have on existing courses and curricula?

This course helps to fill a gap in the Curriculum and Instruction offerings, which currently lacks a course that specifically addresses educational reform.

When and how often will added courses be taught?

This course will be offered as a topics course in the spring of 2008 and will be offered once a year or every other year as needed. 

How will the content and/or frequency of offering of other courses be affected?

The course is being sequenced with the other new Urban Education courses and should have no negative enrollment impact on the other courses. The content of this course will complement the other new offerings, without creating any significant duplication. This is an elective in the program which provides a real option for those students in the Urban Education strand.

What is the anticipated enrollment in course added?

Course enrollment is anticipated to be 5-10 per academic year. 

How will enrollment in other courses be affected?

This course should have no negative impact on enrollment in existing course offerings. 

How did you determine this?

We (Jeanneine Jones, Program Coordinator; Rosemary Traoré, Strand Coordinator; and Greg Wiggan, Assistant Professor of Urban Education) conducted a comprehensive analysis of the course offerings. Based on student interviews with 13 current students, course discussions with current students and a review of comparable Urban Education programs across the nation, we determined a need for these new courses to be developed. In addition, the other Curriculum and Instruction Strand Coordinators, Karen Wood and Dee Nichols (Reading), Ron Lunsford (English), Theresa Perez (TESL), and Vic Cifarelli (Math) have also expressed that there is a need for the proposed course.
If course has been offered previously under special topics numbers, give details of experience including number of times taught and enrollment figures. 

This course has not yet been offered. It will be offered as a topics course, Spring 2008.

Identify other areas of catalog copy that would be affected, e.g., curriculum outline, requirements for the degree, etc. 

This course offers the students in the Urban Strand of the Curriculum and Instruction program a course that will serve them well. It is the second phase of developing concentration courses for the Urban Education strand that will provide them the necessary foundation to be effective Urban Educators.

Resources Required to Support Proposal 

No additional personnel are needed. This course will be taught by the Urban Education core professors, Rosemary Traoré and Greg Wiggan, and possibly Charles Hutchison. 

Physical Facility – None

Equipment and Supplies – None 

Computer – Current computer lab is sufficient 

Audio-Visual – None

Other Resources – None

Funding – None

Consultation with Library and Other Departments or Units 

Library Consultation – Judy Walker

Initiation and Consideration of the Proposal

Originating unit: College of Education, Department of Middle, Secondary, and K-12 Education.

Attachments

1. Attach relevant documentation of consultation with other units.

2. Graduate Course syllabus 

EDCI 8314
Educational Reform

Proposed Catalog Copy:

This course will explore the educational reform movements since 1954, the landmark Brown v. Board of Education Supreme Court case. The major focus will be on the current federal legislation, No Child Left Behind, as well as state and local reform as they impact urban schooling. (Spring) (3)

Pre-requisites: None

Proposed Course Description: 

This course will explore the history of school reform in America since 1954, Brown v. Board of Education, the antecedents and current elements of NCLB and examine reform at the local, state and national level as they relate to urban schooling. Students will be expected to explore and analyze NCLB from the perspectives of its proponents and its critics; to become aware of the current campaigns proposing alternatives to NCLB and become familiar with the myriad reforms currently affecting urban schools in the Charlotte-Mecklenburg School District (CMS) as well as major urban districts such as Philadelphia and Chicago.
Coursework Description:

This course is reading intensive. We will first study the history of school reform since 1954, and then examine NCLB from its proponents and its critics’ perspectives as well as a variety of reform models active in urban schools in CMS and other major school districts. This will require analytic thinking, reading and writing. 

OBJECTIVES:

Upon successful completion of this course students will be able to:

1) Present the arguments for and against No Child Left Behind;

2) Analyze the arguments and articulate a position;

3) Present a summary of education reform in America’s history;

4) Argue the merits of what is working in urban education and what needs to be changed;

5) Prepare an argument for reform for a particular urban school;

6) Articulate the limitations of NCLB and recommend ways to eliminate structural inequalities.

INSTRUCTIONAL METHOD:

This course is reading intensive. We will examine NCLB from its proponents and its critics’ perspectives and survey reform throughout America’s history. This will require analytic thinking, reading and writing. Class attendance, weekly readings and reflections, and participation in class discussions are required.

ILLUSTRATIVE MEANS OF EVALUATING STUDENT PERFORMANCE
Course Requirements:

Policy brief





50 points

Argument Paper




50 points

Implications of No Child Left Behind paper

50 points

History of Educational Reform paper


100 points

Leading class discussion



50 points






Total


300 points

Policy Brief

Select a policy and write a five-page paper analyzing its application in a particular school or district focusing on the theoretical framework, the implementation and implications. It must be in APA format, with at least 10 references and proofread.

Argument Paper

Argue a position with respect to a particular reform in a 5 – 10 page paper in APA format with at least 10 references and proofread.

Implications of NCLB

With a particular school or classroom as your focus, argue the pros and cons of NCLB focusing on both the intended and unintended consequences and the realities of its challenges and constraints. (10 – 20 pages, APA format and proofread)
History of Reform Presentation

Select a reform from among the list presented, research its history and present to the class using an active method to engage the students. Provide a one-page handout summary of the key points of the reform for the class.
Leading Class Discussion

Every student is required to lead one class discussion on the assigned readings. You are expected to bring more to the class than just the reading. You are expected to have a one-page handout for the class and lead an engaging discussion.

SPECIFIC POLICIES THAT APPLY TO THIS COURSE
Attendance

Class attendance is mandatory and class participation is required. If you need to miss a class, please contact me in advance and be responsible for getting the assignments in on time. 

Conceptual Framework:

This course is situated within the Conceptual Framework of the College of Education in that its purpose is to develop excellent professionals along the six strands (Knowledgeable, effective, reflective, responsive in equity/diversity, collaborative, leaders) of the Conceptual Framework. Emphasis is given to those competencies required of effective teachers at all levels. A copy of the full document can be found on the College of Education’s website or in the MDSK office.

Diversity Statement:

The College of Education at UNC Charlotte is committed to social justice and respect for all individuals, and it seeks to create a culture of inclusion that actively supports all who live, work and serve in a diverse nation and world. Attaining justice and respect involves all members of our community in recognizing that multi-dimensional diversity contributes to the College’s learning environments, thereby enriching the community and improving opportunities for human understanding. While the term “diversity” is often used to refer to differences, the College’s intention is for inclusiveness, an inclusiveness of individuals who are diverse in ability/disability, age, economic status, ethnicity, gender, language, national origin, race, religion, and sexual orientation. Therefore, the College aspires to become a more diverse community in order to extend its enriching benefits to all participants. An essential feature of our community is an environment that supports exploration, learning and work free from bias and harassment, thereby improving the growth and development of each member of the community.

Disability Statement:

“If you have a disability that qualifies you for academic accommodations, please provide a letter of accommodation from Disability Services in the beginning of the semester. For more information regarding accommodations, please contact the Office of Disability Services at 704-687-4355 or stop by their office in 230 Fretwell.”

Accommodations for Qualified Individuals with Disabilities:

It is the policy of The University of North Carolina at Charlotte to make reasonable accommodations for qualified individuals with disabilities. If you are a person with a disability and desire accommodations to complete your course requirements, please notify the course instructor as soon as possible to discuss your request. 

Academic Honesty:

The University of North Carolina at Charlotte seeks to promote and ensure academic honesty and personal integrity among students and other members of the University community. A policy on academic honesty has been developed to serve these goals. Academic honesty is defined broadly and simply -- the performance of all academic work without cheating, lying, stealing, or receiving assistance from any other person or using any source of information not appropriately authorized or attributed. Academic honesty is vital to the very fabric and integrity of the University. All students are responsible for maintaining the highest standards of honesty and integrity in every phase of their academic careers. The penalties for academic dishonesty are severe, and ignorance is not an acceptable defense. 

Further Information: http://www.legal.uncc.edu/policies/ps-105.html
Grading:

At the doctoral level, only grades of A, B, C or U are available. For a grade of A, all work must be high quality, exhibiting the writing of a scholar, free from errors, thoughtful, well researched, and well organized and in the appropriate APA format.

For a grade of B, the work will be acceptable but does not meet the standards of high quality. A grade of C is work that is not of doctoral level and a grade of U is unsatisfactory. A rubric is provided for all written work.


PROBABLE TEXTBOOKS OR RESOURCES

Accessing NCLB: Perspectives and prescriptions. (Winter 2006). Harvard Educational 


Review, 76(4).

Bensman, D. (2000).Central Park East and its graduates: Learning by heart. NY: 


Teachers College Press.

Elmore, R. F. (2004). School reform from the inside out: Policy, practice, and 


performance. Cambridge, MA: Harvard Education Press.

Meier, D., & Wood. G. (Eds.). (2004). Many children left behind. Boston, MA: Beacon 


Press.

Reville, P. S. (Ed.). (2007). A decade of school reform: Persistence and progress in the 


Boston public schools. Cambridge, MA: Harvard Education Press.
TOPICAL OUTLINE OF COURSE CONTENT

· Historical context 




“The Ongoing Movement for Public Education Reform” (Rod Paige)

· The Elementary and Secondary Education Act and 

the Higher Education Act, 1965
· Role of the federal, state and local governments in education




Boston, Philadelphia and Chicago as examples




Kansas City and Middle School Reform

History of various reforms in CMS

Achievement Zone in CMS

· High School, Middle School and Elementary Reform
· No Child Left Behind – Its history, its content, its purpose(s), its challenges, its supporters and its critics




Accountability




Highly qualified teacher




AYP




National Standards




New Standards – Old Inequalities

· Charter, Magnet, IB, Learning Communities, Basic School, AVID, Comer, Paideia, etc.
· Privatization 

· Home Schooling

· Strategies for resistance, campaigns, websites, organizations proposing alternatives to current legislation and/or reform plans

AN ILLUSTRATIVE CURRENT BIBLIOGRAPHY

Achieve, Inc. (2000). High Standards: Giving All Students a Fair Shot. Policy Brief. 


Washington DC.

Achieve, Inc. (2001). Standards and Accountability: Strategies for Maintaining 


Momentum. Policy Brief. Washington DC.

An Educators’ Guide to Schoolwide Reform. (1999). American Institutes for Research.
Anyon, J. (1999). Ghetto schooling: A political economy of urban educational reform.

NY: Teachers College Press.
 Council of Great City Schools. http://www.cgcs.org/about/mission.aspx
Cuban, L. (1998). How schools change reforms: Redefining reform success and failure.
Teachers College Record, 99, 453-477. 
Hodgkinson, H. L. (2003). Leaving too many children behind: A demographer’s view of 

the neglect of America’s youngest children. Washington, D. C.: Institute for Educational Leadership.

Jennings, N. E. (1996). Interpreting policy in real classrooms: Case studies of state

reform and teacher practice. New York: Teachers College Press. 

Kohn, A. (2000). The case against standardized testing: Raising the scores, ruining the 


schools. NY: Heinemann.

Levine, D. U., & Lezotte, L. W. (1990). Unusually effective schools: A review and 

analysis of research and practice. Madison, WI: The National Center for Effective Schools Research and Development. 

Lieberman, A., & Miller, L. (1990). Restructuring schools: What matters and what 


works. Phi Delta Kappan, 71, 759-764. 

Peterson, P. L., McCarthey, S. J., & Elmore, R. F. (1996). Learning from school 


restructuring. American Educational Research Journal, 33, 119-153. 

Popkewitz, T. S. (1991). A political sociology of educational reform: Power, knowledge 


in teaching, teacher education and research. NY: Teachers College Press.

Shields, P. M., & Knapp, M. S. (1997). The promise and limits of school-based reform. 


Phi Delta Kappan, 79, 288-294. 

Slavin, R. E., & Fashola, O. S. (1998). Show me the evidence: Proven and promising 


programs for America's schools. Thousand Oaks, CA: Corwin Press. 

Tirozzi, G. N., & Uro, G. (1997). Education reform in the United States: National policy 


in support of local efforts for school improvement. American Psychologist, 52 (3), 


241-249. 

Wilson, S. M., Peterson, P. L., Ball, D. T., & Cohen, D. K. (1996). Learning by all. Phi 


Delta Kappan, 77, 468-476. 

To:
Rosemary Traore, Dept. of Middle, Secondary, K-12 Education

From:
Judy Walker, Education/Curriculum Materials Librarian

Date:
10/9/07

RE:
Consultation on Library Holdings

Course/Program:
EDCI 8314: Urban Educational Reform


Summary of Librarian’s Evaluation of Holdings:

Evaluator:
Judy Walker

Date:
   10/09/07

Please Check One:

Holdings are superior


Holdings are adequate
   X

Holdings are adequate only if Dept. purchases additional items.


Holdings are inadequate


Comments:

A	90%-100%


B 	80%-89%


C	70%-79%


U
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