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Proposal Summary:

The Department of Middle, Secondary and K-12 Education proposes to add a course to the College of Education’s Ph.D. program in Curriculum and Instruction - Urban Education that provides students with the opportunity to study the curriculum and pedagogy of effective educators in successful urban schools. The course will be a part of the specialization offerings for doctoral students in the Urban Education strand and will be open to all doctoral students.

Proposed Course Description: 

This course is designed to carefully examine the ways in which curriculum and pedagogy can contribute to a liberatory education aimed at changing the social reproduction of inequalities in our society. Understanding the needs of urban schools requires a thorough analysis of the ways that curriculum and pedagogy contribute to or help alleviate the inequities inherent in the educational system. Students will be introduced to literature on successful teachers and principals in urban schools and nationally renowned reformers who have developed curriculum and/or pedagogy that have proven effective in urban schools.
Proposed Catalog Copy:

EDCI 8312. Urban Schooling, Curriculum, and Pedagogy. (3) At the heart of ‘Urban Schooling’ are curriculum and pedagogy. This course explores the literature on successful teachers, principals, and educational reformers who have developed curriculum and/or pedagogy that have proven effective in urban schools. It critically examines current practices such as managed curriculum and teaching to the test in urban classrooms and proposes education for democracy, that is culturally relevant and emancipatory. (Spring)
 

Justification
For the children and youth in poverty from diverse cultural backgrounds who attend urban schools, having effective teachers is a matter of life and death.
Martin Haberman, STAR Teachers of Children in Poverty, 1995, p. 1.
Much has been written about the failure of urban schools. This course provides the students with the opportunity to closely examine successful urban schools, in particular, their curriculum and pedagogy. KIPP, Sankofa Shule, Haberman, Kunjufu, Meier, Moses and Collins and others have proven that their curriculum and pedagogy help students in urban schools achieve at high levels. It is imperative that students who hope to contribute to improving urban schools become familiar with those who have been successful.

The course has no pre-requisite. 

The proposed course numbering is consistent with doctoral work leading to a Ph.D. The course requirements and workload are doctoral level. In addition to doing relevant readings, students will lead classroom discussions, do presentations, and write scholarly papers. The course will improve the scope and quality of the Urban Education program because it provides students with the background and core knowledge that is needed in the field. 

Impact

What groups of students will be served by this proposal?

This course will serve doctoral students in the College of Education, and more specifically, the Curriculum and Instruction Urban Education program. 

What effects will this proposal have on existing courses and curricula?

This course helps to fill a gap in the Curriculum and Instruction offerings, which currently lacks a course that specifically addresses effective urban schools with particular focus on curriculum and pedagogy.
When and how often will added courses be taught?

This course will be offered in the spring of 2009 and will be offered either in Spring or summer each year. 

How will the content and/or frequency of offering of other courses be affected?

The course is being sequenced with the other new Urban Education courses and should have no negative enrollment impact on the other courses. The content of this course will complement the other new offerings, without creating any significant duplication. This is an elective in the program which provides a real option for those students in the Urban Education strand.

What is the anticipated enrollment in course added?

Course enrollment is anticipated to be 5-10 per academic year. 

How will enrollment in other courses be affected?

This course should have no negative impact on enrollment in existing course offerings. 

How did you determine this?

We (Jeanneine Jones, Program Coordinator; Rosemary Traoré, Strand Coordinator; and Greg Wiggan, Assistant Professor of Urban Education) conducted a comprehensive analysis of the course offerings. Based on student interviews with 13 current students, course discussions with current students and a review of comparable Urban Education programs across the nation, we determined a need for these new courses to be developed. In addition, the other Curriculum and Instruction Strand Coordinators, Karen Wood and Dee Nichols (Reading), Ron Lunsford (English), Theresa Perez (TESL), and Vic Cifarelli (Math) have also expressed that there is a need for the proposed course. 

If course has been offered previously under special topics numbers, give details of experience including number of times taught and enrollment figures. 

This course was offered for the first time this past year during the Second Summer Session under a topics course number. There were eleven students including one student from Educational Leadership. Student evaluations were very positive. 100% of the students indicated “Strongly Agree” to “The practical application of the subject matter is evident.” Students’ comments included: 1) “I loved the course and wish it were longer”; 2) “I thoroughly enjoyed the content and structure of this class” and 3) “The readings were outstanding.”

There are currently 25 students in the Urban Education strand in this program who have had almost no courses to meet their strand specialization requirements.

Identify other areas of catalog copy that would be affected, e.g., curriculum outline, requirements for the degree, etc. 

This course offers the students in the Urban Strand of the Curriculum and Instruction program a course that will serve them well. This is the second phase of course development for the Urban Education strand that will provide them the necessary foundation to be effective Urban Educators.

Resources Required to Support Proposal 

No additional personnel are needed. This course will be taught by the Urban Education core professors, Rosemary Traoré and Greg Wiggan, and possibly Charles Hutchison. 

Physical Facility – None

Equipment and Supplies – None 

Computer – Current computer lab is sufficient 

Audio-Visual – None

Other Resources – None

Funding – None

Consultation with Library and Other Departments or Units 

Library Consultation – Judy Walker

Initiation and Consideration of the Proposal

Originating unit: College of Education, Department of Middle, Secondary, and K-12 Education, October 15, 2007.

Attachments

1. Attach relevant documentation of consultation with other units.

2. Graduate Course syllabus 

EDCI 8312
Urban Schooling, Curriculum and Pedagogy

Proposed Catalog Copy:

At the heart of ‘Urban Schooling’ are curriculum and pedagogy. This course explores the literature on successful teachers, principals, and educational reformers who have developed curriculum and/or pedagogy that have proven effective in urban schools. It critically examines current practices such as managed curriculum and teaching to the test in urban classrooms and proposes education for democracy, that is culturally relevant and emancipatory. (Spring) (3)

Pre-requisites: None

Proposed Course Description: 

This course is designed to carefully examine the ways in which curriculum and pedagogy can contribute to a liberatory education rather than the continuation of the social reproduction of inequality in our society. Understanding the needs of urban schools requires a thorough analysis of the ways that curriculum and pedagogy contribute to or help alleviate the inequities inherent in the educational system. Students will be introduced to successful teachers and principals in urban schools and nationally renowned reformers who have developed curriculum and/or pedagogy that have proven effective in urban schools.
Justification
For the children and youth in poverty from diverse cultural backgrounds who attend urban schools, having effective teachers is a matter of life and death.
Martin Haberman, STAR Teachers of Children in Poverty, 1995, p. 1.
Much has been written about the failure of urban schools. This course provides the students with the opportunity to closely examine successful urban schools, in particular, their curriculum and pedagogy. KIPP, Sankofa Shule, Haberman, Kunjufu, Meier, Moses and Collins and others have proven that their curriculum and pedagogy help students in urban schools achieve at high levels. It is imperative that students who hope to contribute to improving urban schools become familiar with those who have been successful.

OBJECTIVES:

Upon successful completion of this course students will be able to:

1) 
Analyze curriculum materials for bias, misinformation, and dumbing down effects on students - Evaluate curriculum from a critical standpoint;
2)
Select curriculum based on transformational learning potential, critical thinking, liberatory processes and cultural nourishment;
3) Develop a portfolio of lessons that meet the needs of urban students;
4) Identify ways that curriculum and pedagogy can better serve minority students’ needs; 

5) Uncover various forms of “hidden” curriculum;
6) Argue for culturally relevant, anti-racist, anti-oppressive curriculum and pedagogy; 

7)
Identify ways that curriculum and pedagogy contribute to social stratification;
8)
Articulate an emancipatory philosophy of education and design or select curriculum and pedagogy that support an emancipatory education; and 
9)
Write a research application paper arguing for a particular curriculum and pedagogy that will better serve students in urban schools.
INSTRUCTIONAL METHOD
This course is reading, writing and discussion intensive. It requires reading, writing, reflection and discussion in every class. Weekly you will be required to read, write and discuss as well as work outside of class on your research project. Class attendance is mandatory and class participation is required. Please let me know as soon as possible if you encounter some extenuating circumstances that would prevent you from attending or participating.
ILLUSTRATIVE MEANS OF EVALUATING STUDENT PERFORMANCE
Course Requirements:


Philosophy statement



25 points


Curriculum or Pedagogy critique

25 points


Class Participation



50 points


Reflection papers



25 points


Biographical study of a curriculum reformer

or star teacher




25 points


Final Paper




50 points

Total





200 points

The Philosophy Statement

The purpose of this activity is to give you the opportunity to read, reflect and then craft a teaching philosophy statement based on the readings in this class. 

Curriculum or pedagogy critique

This is an opportunity for you to reflect on current practice and in light of the readings, critique the practice or material. This paper should be 2-3 pages and APA format and have been proofread.
Reflections

This one-page assignment is meant to guide your class discussions of the material read. It should include a very brief summary, key points from the readings, a few reflective statements and at least 2 questions for discussion. It should be correct grammatically and demonstrate that you have read and reflected on the material assigned. 

Class Participation

You are expected to come to each class prepared to discuss the material. The 2 questions that you include in your reflection papers can be the basis for your active participation as well as sharing insights and ideas gleaned from the readings.

Biographical study

Select a reformer, a practitioner or a school and write a 3-5 page paper about their practice and success in educating urban students. What makes it/them successful? This paper must be in APA format and proofread.

Final Paper
This is a culminating effort to argue for an understanding of curriculum and pedagogy in the urban school context. What is needed and why? On what do you base your ideas of what is needed? This 10-20 page paper should be in APA format and have been proofread (error-free) with at least 10 references.
SPECIFIC POLICIES THAT APPLY TO THIS COURSE
Attendance
Class attendance is mandatory and class participation is required. If you need to miss a class, please contact me in advance and be responsible for getting the assignments in on time. 
Conceptual Framework:

This course is situated within the Conceptual Framework of the College of Education in that its purpose is to develop excellent professionals along the six strands (Knowledgeable, effective, reflective, responsive in equity/diversity, collaborative, leaders) of the Conceptual Framework. Emphasis is given to those competencies required of effective teachers at all levels. A copy of the full document can be found on the College of Education’s website or in the MDSK office.

Diversity Statement:

The College of Education at UNC Charlotte is committed to social justice and respect for all individuals, and it seeks to create a culture of inclusion that actively supports all who live, work and serve in a diverse nation and world. Attaining justice and respect involves all members of our community in recognizing that multi-dimensional diversity contributes to the College’s learning environments, thereby enriching the community and improving opportunities for human understanding. While the term “diversity” is often used to refer to differences, the College’s intention is for inclusiveness, an inclusiveness of individuals who are diverse in ability/disability, age, economic status, ethnicity, gender, language, national origin, race, religion, and sexual orientation. Therefore, the College aspires to become a more diverse community in order to extend its enriching benefits to all participants. An essential feature of our community is an environment that supports exploration, learning and work free from bias and harassment, thereby improving the growth and development of each member of the community.

Disability Statement:

“If you have a disability that qualifies you for academic accommodations, please provide a letter of accommodation from Disability Services in the beginning of the semester. For more information regarding accommodations, please contact the Office of Disability Services at 704-687-4355 or stop by their office in 230 Fretwell.”

Accommodations for Qualified Individuals with Disabilities:

It is the policy of The University of North Carolina at Charlotte to make reasonable accommodations for qualified individuals with disabilities. If you are a person with a disability and desire accommodations to complete your course requirements, please notify the course instructor as soon as possible to discuss your request. 

Academic Honesty:
The University of North Carolina at Charlotte seeks to promote and ensure academic honesty and personal integrity among students and other members of the University community. A policy on academic honesty has been developed to serve these goals. Academic honesty is defined broadly and simply -- the performance of all academic work without cheating, lying, stealing, or receiving assistance from any other person or using any source of information not appropriately authorized or attributed. Academic honesty is vital to the very fabric and integrity of the University. All students are responsible for maintaining the highest standards of honesty and integrity in every phase of their academic careers. The penalties for academic dishonesty are severe, and ignorance is not an acceptable defense. 

Further Information: http://www.legal.uncc.edu/policies/ps-105.html
Grading:

At the doctoral level, only grades of A, B, C or U are available. For a grade of A, all work must be high quality, exhibiting the writing of a scholar, free from errors, thoughtful, well researched, well organized and in the appropriate APA format.

For a grade of B, the work will be acceptable but does not meet the standards of high quality. A grade of C is work that is not of doctoral level and a grade of U is unsatisfactory. A rubric is provided for all written work.


PROBABLE TEXTBOOKS OR RESOURCES
Collins, M. & Tamarkin, C. (1990). Marva Collins’ way: Returning to excellence in 

education. Los Angeles, CA: Tarcher.
Gruwell, E. (1999). The Freedom Writers Diary: How a Teacher and 150 Teens Used 

Writing to Change Themselves and the World Around Them. Main Street Books.
Haberman, M. (1995). Star teachers of children in poverty. Indianapolis, IN: Kappa Delta 


Pi.

Kunjufu, J. (2006). An African centered response to Ruby Payne’s poverty theory. 


Chicago, IL: African American Images.

Meier, D. (2002). The power of their ideas: Lessons for America from a small school in 


Harlem. Boston, MA: Beacon Press.

Moses, R. P. & Cobb, C. E. (2001). Radical equations: Civil rights from Mississippi to 

the Algebra project. Boston, MA: Beacon.
Payne, R. (1996, 2005). A framework for understanding poverty. (4th rev. ed.). Highlands, 


TX: Aha! Process Inc.
TOPICAL OUTLINE OF COURSE CONTENT

Critical/Transformative Urban Educators/Successful Urban Education (Potential candidates/schools for the biographical study)




Marva Collins and her schools


Deborah Meier



Robert Moses



Bill Ayers



Barbara Sizemore


Mary Hoover


Edmund Gordon



bell hooks



Peter McLaren



Paulo Freire

Jawanza Kunjufu



Baruti Kafele



Gloria Merriex


Martin Haberman



William Johntz’s Project SEED



Stanley Pogrow’s HOTS



James Comer



Augusta Mann



Eric Cork



Carrie Secret



Sankofa Shule



KIPP

Urban Schooling – 
What role does curriculum play?





What role does pedagogy play?
Curriculum and Pedagogy discussion


Scripted


Direct Instruction


Technology


Critical


Developmental


Transformative


Brain-based


Multiple intelligences


Core Knowledge


Paideia


Conscientization


Culturally Relevant


Culturally Nurturing

Anti-Racist


Anti-Oppressive


Liberatory

AN ILLUSTRATIVE CURRENT BIBLIOGRAPHY
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Teaching for Equity and Justice.  Milwaukee, WI:  Rethinking Schools, Ltd.
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Milwaukee, WI: Rethinking Schools, Ltd.
Cochran-Smith, M.  (1991, August).  Teaching against the grain.  Harvard Educational 

Review, 61 (3), (pp. 279-310).  
Cochran-Smith, M., Lytle, S.L. (1993). Inside, outside: Teacher research and knowledge. 

NY: Teachers College Press.
 
Codell, E.R. (1999). Educating Esme: Diary of a teacher’s first year. Chapel Hill, NC: 

Algonquin Books.
Collins, P. K. S. (2003). The School that Cared: A Story of the Marva Collins 

Preparatory School of Cincinnati. Lanham, MD: University Press of America. 
Darling-Hammond, L., French, J. (2002). Learning to teach for social justice. NY: 

Teachers College Press.
Finn, P.J. (1999). Literacy with an attitude: Educating working-class children in their 


own self interest. Albany, NY: SUNY Press.

Garcia, E. (2001). Hispanic education in the United States. Rowman & Littlefield 


Publishers.
Gay, G. (2002). Preparing for culturally responsive teaching. Journal of Teacher 

Education, 53(2).  pp. 106-116.
Grant, C. A.  (1994). Urban teachers:  Their new colleagues and curriculum.  In 

Kretavics, J., & Nussel, E.  J. (Eds.). Transforming Urban Education.  Boston:  

Allyn & Bacon.
Haberman, M.  (1994). The pedagogy of poverty versus good teaching.  In Kretovics, J.,  

& Nussel, E.  J. (Eds.). Transforming Urban Education. Boston:  Allyn & Bacon.
Harris, M.B. (ed.) (1998). School experiences of Gay and Lesbian youth: The invisible 
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Teachers College Press.
 Henderson, J.G. (1992). Reflective teaching:  Becoming an inquiring educator.  New 

York: Macmillan Publishing Company.
 Hynds, S. (1997). On the brink: Negotiating literature and life with adolescents. NY: 

Teachers College Press.
Igoa, C. (1995).  The inner world of the immigrant child.  New York, NY: St. Martin’s 

Press.

Macedo, D. (1994). Literacies of power: What Americans are not allowed to know. 

Boulder CO: Westview Press.
Mahiri, J. (Ed.) (2004). What they don’t learn in school: Literacy in the lives of urban 

youth. NY: Peter Lang.
McLaren, P. (1998).  Life in schools.  (3rd ed.). New York:  Longman. 

Meir, D. R. (1997). Learning in small moments: Life in an urban classroom. NY: 

Teachers College Press.
Nieto, S. (1999). The light in their eyes: Creating multicultural learning communities. 

Multicultural Education Series.
 Ovando. C.J., McLaren, P. (Eds.). (2000). The politics of multiculturalism and bilingual 


education: Students and teachers caught in the crossfire. Boston: McGraw Hill.
Singer, A.  (1996, February).  "Star teachers" and "Dreamkeepers”: Can teacher 
educators prepare successful urban educators?  Paper presented at the annual meeting of the American Association of Colleges for Teacher Education, Chicago, IL.  (ERIC Document Reproduction Service No.  ED 395 898) 
Solomon, R. P.  (1992). Black resistance in high school: Forging a separatist culture.  

Albany, NY:  State University of New York Press. 
Weis, L. & Fine, M. (2000). Construction sites: Excavating race, class, and gender 

among urban youth. NY: Teachers College Press.
Wlodowski, R.J., Ginsberg, M.B. (1995) Diversity and motivation: Culturally responsive 

teaching. San Francisco: Jossey-Bass.
 Woog, D. (1995). School’s out: The impact of Gay and Lesbian issues on America’s 

schools. Alyson Publications, Inc.
 Wright-Hayre, R., Moore, A, Bradley, E. (1997). Tell them we are rising: A memoir of 

faith in education. John Wiley and Sons Publishing.
 Zia, H. (2000). Asian American dreams: The emergence of an American people. NY: 

Farrar, Strauss and Giroux.
 Zittlemen, K. Sadker, D. (2002). Gender bias in teacher education texts: New (and old) 

lessons. Journal of Teacher Education, 53(2). pp.168-180.
To:
Rosemary Traore, Dept. of Middle, Secondary, K-12 Education

From:
Judy Walker, Education/Curriculum Materials Librarian

Date:
10/9/07

RE:
Consultation on Library Holdings

Course/Program:
EDCI 8312
Urban Schooling, Curriculum and Pedagogy

Summary of Librarian’s Evaluation of Holdings:

Evaluator:
Judy Walker

Date:
   10/09/07

Please Check One:
Holdings are superior


Holdings are adequate
   X

Holdings are adequate only if Dept. purchases additional items.


Holdings are inadequate


Comments:
A	90%-100%


B 	80%-89%


C	70%-79%


U
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